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ABSTRACT 

Project ACT (Adult Competency Training) was a United 
States Office of Educati6n staff development project in Region 8 from 
1972 to 1975, implementing a self -generating and self-supporting 
staff system to help adult educators become better prepared to serve 
their clients. The project -.served Colorado, Montana, North Dakota i 
South Dakota, Utah, and Wyoming through a policy board, with two 
representatives from each State; strategy boards, within each State; 
and a central administrative staff. Major components were developed 
and are described: Individualized Training Programs (ITP's), 
developing adult educator competency in specific areas through 
self-directed study aided by literary and audiovisual resource 
materials from ACT; Regional Resource Teams (RRT's) , involving 
various adult educators from the six States as consultants and 
trainers for othe.r adult educators in the region; learning modules 
and' project documentaries, providing audiovisual aids, exercises, and 
bibliographies as resource materials; and Project Act Resource 
Information System (PARIS), employing computer-based 'data management 
techniques to make literary and audiovisual materials, and 
information regarding tr)iining sites and resources available to adult 
educators. It is hoped that funding will be provided to continue the 
major project components. (LH) 
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Augiut 15, 1975 

Tkli, u a Kzpont about PAojtat ACT'. Many /leadm aUtady know thai 
ACT •[Adult Compettncy ^tyiing) um a ^peciae dmon&tAotlon pfiojzct " 
OMnoxTat Ajmp/ioving thz gzmAaZ quality o{, adult ^cation by helping, 
adult zduca^tou btcomt betteA -pfitjooA-td. to ^eJivt tliOAA cU^nti. Head- 
quant2AQ.d in the. Adult. ^ducapLon Vivt6ion ol the Vzpcmtmtnt o l^ Education 
at Colonado State UnlveM.Uy,..Vont CoIUm, Colofiado, VKoject ACT woi 
^pon^oAed and funded by the U.S. O^^tce oi Education to &en.ve aduU 
educxUou in tixe &ix .&tateA oi HEl^ Region mi [ColoKado, Uoyitixna, Uofvtii ■ 
Vakota, South Vakota, Utah and lUyomlyig] r Ai, a ledeAoi pnoject, ACT im 
X.H opeAotion iKom May 75, 1972 to June 36, 1975, wUk a 6pectal. exte.n- 
A^on to OctobeA 31 , 1975. The Project luu been difilcted by Vn.. Jamei M. 
KtncxUd, Ja.. , .P/tO(5moA. o^ Education at Coloiuxdo State Univeuity. He 
woA succeeded by M^. SheAla SdvioedoA, d mmbeA oj the p^olzi^ionat 
^taU 0(5 the PfLoJect, who became. Co-ViAectoi in Apdl, 1975 ^and ViAectofi 
in JuZ-Lf, 1975. ■ / 

(ilhat hoA FfLoject ACT been like? What ha^^ it accomp-tuhed, and how 
migH.lt aUect adult education in the ^utuAe!? In tkd fiepoKt, we will 
tAy to a)U>weA the^e queMlon&, ok at l(uut you wkeA.e you might look 
iofL the an^wzAA . Pilot pAogfiam on demonstration pAojecti such ai> 
Piojtct ACT o^ten I'ux.ve problem dasminating iniofLmation about theJji 
accdmptiihmeivts to those who could benefit ^fLom what licu> be^n leoAned. 
FfLequently, innovative appnoadm are tAied and AOMUikable' new things 
oAe dlicoveAed, but otheM not diAectZy involved know little about the 
findings. Tliu can /itsult in much wasted ttme and duplication oi eiioKt 
in otiiQA endeavou dsjoling with siMiloA pAoblem and conceJins. To avoid 
tluA, the new pfiojects would do well to incofiponate eanlieA findings and 
accompUihments instead oi stoAting "iAom scuatch." VoA tkis. Aeason, 
although PAoject ACT s-tafi hq.ve engaged in many typts oi dissemination 
AepoKtlng and meetings duAlng the past thxee yeau, we have decided to pAe- 
poAe tkis bAiei newsletteA-style AepoAt and send it to as many people as 
possible whom we ieel ^ould pAoiitjiAom tku iniamation. The oAticleA 
oi the AipoAt can pAovide helpiul ideas ioA a wide vanlety oi Aeadtu 
involved in adult education and tAoinlng. The main tliAuit'oi the PAoject 
has been to begin an eiiont at pAbviding tiie beAt possible kind oi 
tnalning to meet the needs oi adult edacatoKS in tlie Region. Since it 
was not possible to dlicoveA and solve all staH development pAoblem in 
the. Region in thAee yeaAS, PAoject leadoAS devl&ed a stAeamUned, compact 
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app/ioadnA)kidn{)outd j^ocw on coMJxUn mpo/Uan/. aA^cu> donaoAn. Tkzy 
bzllzvzd that solving, on, bzg^miLng to ^olvz tiit6z cAudaJi p/iobttm could 
in thz long nan pnovldz thz kzy to addKOA^lng many otkoA IwtoMJi^atzd 
Aj>6ut6 in adiiit zduaation and aduit zduaaton tnoA^ning. VzQ.Uio\i^ mnz 
madz to dzvzlop a ^y^tm ^on dztzAtnin^yig and n)zq,tL}ig tkz tna^ning nzzd^ 
idzntiiizd 06 mo6t cXuUaal by thz pn^cXicing adatt zdaojoutoK^ ^Kom tkz 
Rzgion w/io would bz ^zlzttzd to paAti<u]oaJ:z in tkzP/iojzct. 



Thz gznmxl plulo^ophy adoptzd in Vn.ojzat ACT waj> to pat thz neects 
0^ tliz iyidcvidudZ adult zduaaton Jlut , ^o/i i{^ thz basi^ {;o/i idzntipjing 
and^zzUng nzzd^ bzaomu too gznzJuil, no onzU poMoml nzzd^ can bz mzt. 
ThJj> phtio^ophy ij> n^zally only an adaptation oi thzonuLz^ ayid p/iaatiaz6 
pn^zvatznt in aontzmponany adutt zduaotion. ThoAz wcu^no /iza6on to doubt 
that thuz ^tlxtngi could aU>o bz tAuz oi adatt tducato/U uokzn tSiztj undzn^go 
tAoinivig. kf^toA all, thzy, too, oaz adatt IzcuinzMl . 

Vn^ojzQt ACT attmptzd to anzatz 6ZAviaz6, pn.ogm!)}6 and activ^itiz6 
to actuoUzz tkU pfulo^ophy lolxidi would havz potzyvUal hotk ^o/l gnoiotli 
du/ujig thz Pnojzat and ^tl{^'^uJ>tainzd continuatioyi a^toMOOAd^ . EvoAythiyig 
wa^ donz cact/i tkz intzntion oi ^pankinQ a'^^multLplioA z^^zct" in tkz 
iutiUiz. kttkougk ziiont6 mutd bz QzaAzd to mzzt tliz ^pzaiol nzzd^ OjJ 
individual adult zduaatoU wko pajttictpatzd in thz PAojzct,^ it ijocu plannzd 
that thz P/iojzct poAtictpant^ muZd zvzntaally become onz o{^ tiiz gnzato^t 
neJ>ouA(i(U> ^on {^uAthzn. adv(^nazmzivt and ijnpnovzmzivt o\ tkz PAojzct*6 capa- 
bility ioA adup: zduaatoKi tAotning botfi duAthg and a^toA tkz tluizz-yzoA 
pzAtod 0|5 {^zdznxit funding:. In tlvU way, it wa^. hopzd that thz funding 
would bz u^zd 06 6zzd moyizy {^oa bzginyiing a Azgional 6ta^{^ dzvtlo.pmzyit 
Ay6tm wliidi would not g^nd to a halt o6 6oon 06 tliz Izdznal pnojzct o6 
6adi tzAiriinatzd. TkU, d^toA all, wo6 tJiz iwtzyit o^ tkz in ^undiyxg 
6udi pAojz(it6. Tkz indL\}idualtzzd tAcUning mztiwd6 tlxat zmzAgzd woald 
not 0)%ly help mzzt tkz nizd6 oi Pn.ojzc.t poAticlponts; but, AQ.{^inzd and 
impnovzd duAiyig thz PAojict, thzy ot6o could bzaomz t}iz 'bo6.u, oi ongoiyig 
iyu>QAvicz tAoining pAogAqim in tkz ^utuAz. In addition, ^AQy^ouAdQ. 6y6tm6 
ayid tAcuning dzviaz6 dzv^lopzd and u^zd in thz tAoining activitiz6 could 
at6o bz uybzd in many othzA way6 by adult zduzcUdn^ and 6ta^ davdtopmznt 
6pzciolut6 in thz Rzgion. " ' - 

Thz {^oltowing aAticlz6 dz6cAibz thz majoA zomponznU o^ PAojzct ACT: 
Thz lhdtvidua.Uzzd Tnaining PAogAam, (ITP'^), thz Tlzgional R<uouAcz Tzatu 
{RRT^6') , thz IZOAning modiulzA wkidi jiavz bzzn pAzpoAzd and a6zd in thz 
PAoj^ct, and tkz PAojzct ACT Rz6oaAaz Ibxf^omation Sij6tzm [PARTS] wliidi 
koA uyid2Ag.0tdzd tfiz zntiAz z{Jont. Mo/ie c^mplztz ^n^omation on alt 
tlizJ^z 6ubjzct6 l6 avoilablz Uee pagz 17 ^oa dztaJJU) . Tkz aq^ouazz6, 
6QAviczA and conzzptA d<uzAibzd in tliZAz aAticlt!> may bz kzlp^dt to VOp 
in youA 6ta{^(^ dzvztopmzyit oa othzA adatt zduaation woAk. . . . - 
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PROJECT orgciiized for ACTion 



A major goal of Project ACT has been to develop a six-state Regional Cpfjsortium, 
organization to operate the- Project. The major policy making body has been the 
Project ACT Policy Board. Each state in Region VIII had two represent-^iti ves on 
this^Board,^one from the state department of education and one from ah institution 
of higher education irresponsible' for adult or 
continuing education. The U.S. Office of Educa- 
tion Program Officer for Region VIII also sat on 
the Policy, Board. 



Strategy boards were organized in each state, 
with varying degrees of success. Their function 
was to help the regional repjresentatives become 
more aware of adult educator needs in ,their own 
states and to assist in definirig and implementing 
Project objectives within the states. Attempts 
were majie to establish local sounding boards to 
provide additional input for the state strategy 
boards, but this effort has remained largely in 
the formative stage thus far. 



The other major component of thk Project organization has been the central 
administrative staff, which handles' the day to day operation of the Project. The 
staff is ho^d in the Adult Educatioa Division 'of the Department of Education, 
College o,f Professional Studies, at Colorado State University/ Fort Collins/ 
Colorado, with some staff personnel doubling as department faculty. Dr. James M. 
Kincaid, Jr., Project Director since it began on May 15, 1972, officially resigned 
from this position on June 30, 1975. He was succeeded by Ms^ Sheila Schroeder, 
formerly a Program Coordinator with the Project, who had become Co-Director in 
April, .1975. Under their leadership, the Project ACT staff worked together to 
implement the decisions an^ directives of the Policy Board in a variety of ways. 

The internal organization of the Project staff has been .quite flexible, 
frequently changing as the Project grew and as needs changed. Dr. Kincaid has noted 

that it is a very "flat" structure, not a 
hierarchical pyramid with all major decisions 
being banded down from the top. The staff, ^ 
which has grown considerably in size since 1972, 
typically has included the Director or Co-Direc- 
tors, one or two Program Coordinators and 
Research Associates, one- t6 three secretaries, • 
and varying numbers of Graduate Research Assis- 
tants (see pages 5-6). Groups of individuals 
from all these categories have been organized 
into committees or task forces to handle speci- 
fic tasks or to perform ongoing duties associ- 
ated with different phases of the work of the 
Project, described. in other sections of this 
report.- 
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PROJECT Organized for ACTion (Cont'd.) 



Major activities handled by the administrative staff have included the 
development and facilitation of Individualized Training Programs (ITP's) for*' 
sixty adult educators from the Region, the coordination of the Regional Resource 
Team effort, the operation of PARIS (Project ACT Resource information System), 
and the development and pretesting of training modules on a number of topics, 
often in cooperation with a Regional Resource Team, to be used in the field and 
to be included in PARIS. * 

Certain staff members have also been engaged in administrative duties such 
as budgeting, report writing, evaluation efforts, communication with Policy Board 
and government officials, coordinating with other Adult Staff Development projects, 
including the nine other HEW regional projects, and dissemination of information 
'about Project ACT. 

Three editions of "ACTivator," the Project 
newsletter were published and distributed to 
participants and other interested persons.. 
In addition, staff niembers conducted or helped 
conduct a number of special workshops for 
participants and other? adult educators. 
Current activities infclude efforts at continuing 
the work of Project ACT beyond the new termina- 
tion date of October 31, 1975. Investigations 
are being made and proposals written to tap 
several potential sources of funding and clients 
for staff development services as evolved through 
Project efforts. 




Project ACT Staff 



The duties and responsibilities of Project 
staff have been so clpsely interrelated and 
complementary that eveyone has been involved 
in nearly all aspects of the work at one time or 
another. The- fol lowing List is indicative of 
the staff members v/ho have been associated, with 
the Project for varying periods of time over the 
three years and their primary areas of responsi- 
bility with the Project. 




uc 



Name 



Position 



Major Responsibility 



Dr. James M, KIncaicI, Jr. 
(1972-1975) 

* Ms. Sheila Schroeder 
(1973-1975) 

Mrs. Virgjnia Ricard 
^ (1972-1975) 

Ms. Annette Ens.ley 
(1974-1975) 

Dr. John Snider 
<^{1974) 

Dr. Paul Butterfield 
(1974*. 1975) 

Dr. Doug Sjogren 
(1972-.1973) 

. Dr. Charles Porter 
(1973-1975) 

Patrick Aulicino 
(1974). 

Rosemary Cas^ 
(1974) 

Ann Mil ler 
(1974) 

Mary Ann Wittman 
(1974) 

Robert Clark 
(1974) 

Debbie Tisdale 
(1974-1975) 

David Haggerty 
(1974-1975) 

Donalee Brown 

, (1974-1975) * 

Patrick Chambers 
(1975) 

Christina Haus 
(1975) 

- Paula Hanrahan 
, (1975) 

Roberta Scott 

^{'l'^72-1974) V. 

Carol Davey 

(1972-1974) 



Peggy Lewis \ 

(1974-1975) — 3 

Naomi DiBona 

(1974-1975) 

Carol Hansen ""^ 
(1974-197S) 

Brad Bloom 
(1974) 

Barbara, Kistler 
" (1975) 



Director 

(later Co-Director) 

Director (formerly Program 
Coordinator's Co-Director) 

Program Coordinator 



Module Development 
Coordinator 



, Training Associate 
Planning Consultant 
Consultant 



Community Education 
Specialist 

Graduate Research 
Assistant 

Graduate Research 
Assistant 

Gradua'te Research 
Assistant 

Graduate Research 
Assistant 

Graduate Research 
Assistant ' ' 

Graduate Research 
Assistant 

Graduate Research 
Assistant 

a' 

Gradual. Research 
Assistant \ 

Graduate Research""^ 
Assistant 

Graduate Research 
Assistant 

Graduate Research 
Assistant 



Secretary. 



Secretary 



Administrative Assistant 

1 

j Secretary 

i 

, Hourly 
Hourly 
Hourly 



Overall Project Administration 
RRT's, General Administration 



ITP's/PARIS 



General Administration/ 
''Module Development 

Module Development 



State/Regional ASD Planning 

•Internal Evaluation 

Community Education Specialist- 

Writer/ Internal Evaluator 

PARIS 

PARIS 

PARIS 

Writer/ Internal Evaluator 



PARIS 



vaiu 



Writer/ Internal Evaluator 



Modu.le Development 

Module Development/ 
PARIS 

Module Development/ 
PARIS 

PARIS 



BoQkkeepivig/Receptionist 

Office Management/Bookkeeping 

Reception/Correspondence/ 
Reports 

Secretarial 
PARIS / 
PARIS 



INDIVIDUALIZED TRAINING- 

AN EQUA^TION TO SOLVE 
THE- PROBLEMS OF STAFF DEVELOPMENT 



\ 



PROCESS . _ 




Applying this equation to th^ staff development problems presented to adult 
educators in Region VIII helped facilitate meaningful training activities. 



\ PROCESS OF THE EQUATION. Sixty adult educators became participants in Project 
ACl; 25 in 1973 and 35 in 1974. Despite basic commonalities ambng them, the 
participants represented a multiplicity of backgrounds, experiences, interests and 
expertise. Because of these variances , each participant was tr^eated as a unique 
individual. ^ ; 

Upon admittance into the Project, an interview was conducted with each 
participant. The interview allowed each participant to identify personal compet- 
ency strengths, weaknesses, and interest areas. With this information, the Project 
ACT staff was able to develop t^xUJi (rather than ^o^ ) the participants sixty 
distinctly different individualized Training Programs (ITP's)\ 



The Project ACT ITP process was designed to aid each participant's effort to 
achieve increased' competency in one or more identified need areas, most of which 
were related to his or her role as an adult educator in Region VII L The total 
list of needs, identified by all participants reveals the diversity among members 
of the group from the six-state area. 
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Individualized Training Programs (Cont'd,) 



X 
V 

\ 
t 

X 



In the ITP*s, participants and staff worked cooperatively to create aV 
meaningful learning experience within a one-year period. Participant self^ 
directed learning was- encouraged and supported^. Facilitative staff remain^ed open 
to suggestions and carried on a constant search for appropriate resources/ The- 
ITP experience was designed to be person-centered, practical, pertinent ahd 
evolving. The participant was viewed as capable of identifying personal /needs, 
of implementing a program designed to meet those needs and of evaluating/ the 
results of the learning experience. > ' 



', . Project ACT ITP's were developmental in nature— designed to provide a " 
variety of experiences in a purposeful, sequential manner. Needs identified 
by the participant in the initial interview were placed in order of pr/iority and 
the'program was built around the four-phase ITP process: ' / 
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Individualized Trailing Programs (Cbnt'd.) 

t ' 

t 
/ 
f 

Site visitations, literary, audio-visual (AV) and human resources were keyed 
to the appropriate phases of the process within time frameworks jointly established 
by staff and panticipints to meet individual needs. L'iterary and audio-visual 
resources, corresponding to the personal competency needs identified, were shipped 
to participant? monthly from the ACT Resource Center at Colorado State University. 
Budget estimates, inserts pertaining to consultations, and program revisions- or 
instructions Regarding the ITP were provided with each cplor-coded program. 

/ . ° - 

.RESULTS;{OF APPLYING THE EQUATION TO THE PROBLEM. The results noted during 
and followin'g thisinontraditional approach to individualized learning were as 
varied as the progj^am experiences and the participants involved. In general, 
however, participants reported that the ITP process allowed them to work on 
individual ;needs in^ their own work and study environment at a personal pace and' 
with materials thatiwere relevant to them. The group experiences allowed them to 
share and /expand the individually gained knowledge with others. Participants not 
only shared with eac,h other, but took materials, methods and new expertise (their 
own and that of others — e.g., consultants) with th'em to their adult education 
working -systems. Learners^ welcomed the monthly arrival of resources which increased 
their access to updated materials in the field of adult education. The ACT ITP was 
seen as.'truly individualized adult competency training — a success for most 
partici|)ants] ' - ' " 



IJpACT AND IMPLICATIONS FOR THE FimiRE. The learning .experience has not 
ceased with the completion , of first (and second year programs by Project ACT 
parcic'i pants, "mtty contiFUe to shar^ materials, experiences and ideas in formal 
or informal training session's with c6TW9rkers.. Others apply the ITP process to 
areas they wish to pursue in their own individual learning growth and development. 

Besides these results, the potential for development of ITP's at local and/or 
level', with the Project ACT Resource Information System PARIS) as a subcor- 



state 

tive base, is now seen as. a. realistic possibility. 

ACT participants in^ Region VIII,- while 
coming from a variety of different geograph- 
ical areas and culturial backgrounds, had certain 
trait's and interests that joined them together 
as a group. The ITP process eljhanced and suppor- 
ted these individual differences while facilita-. 
/ting competency attainment through additional" 
opportunities for one-to-one, small and large 
group interaction. Participants in Region VIII 
have not only recognized personal needs out have 
'responded to them as well! They have evidenced — 
in' a spiral ing effect throughout the Region — 
personal competency growth.^ That, after all, is 
what an ITP is about!. (More information about 
the ITP process is availably in a documentary 
module and two researcti studies. See page 14. 
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EGIONAL IIESOURC 




Regional Resource Teams '(RRT*s) evolved as one pf the ways- of attaining 
Project ACT*s goal of an ongoing self-sustaining adult staff development system in 
Region VlIL Both development of. the RRT concept itself and the establishment of 
eight Regional Resouce Teams occurred during the three years of the Project. 

The basic. gbaT,. established at the beginning/! of the Project, was to increase 
potential for meeting the needs of adult learners; in the Region through enhancing 
the competencies of adult educa^tors. One was of meeting this goal was to identify 
one person irf each state respdrfsible for adult / 
staff development who would serve as a link betvfeen 
adult educators in the Region, state departments of 
education, institutions ot higher education, an.^ 
staff. From this. concept evolved the RRT idea:/ the 
development of training teams of various kinds of 
adult educators, representing the six states of 
Region VIII, linked by comirion skills, abilities, 
and interests • All team members also underwent 
Individual iz^ed Training with Project ACT. 

The process of establishing Regional Resource 
Teams began with Project staff intervievying indivi- 
dual participants to determine skills arid abilities 
they would be comfortable sharing with others, and 

to. determine interest snd availability /in serving as a team member. With second- 
year participants, this assessment was/combined with the initial Interview in the 
ITP. The staff then organized these expressed interests into categories, and par- 
ticipants were given team assignments /by matching their skills and interests with 
these categories. The teams and the special abilities and skills they developed 
are: / . . 

7. COmmTy-WIV€ programming p adult education: a torn (^xUk skAJUU in 
ptavmlnQ, dzvQM>plna and AJft\plmzntina^ aduZl education ph^ogn^am on a 
aotimmUif'UUjdz basis. 




2. 



4. 



imVlVUALUEO APPROACHES jTO IhiSTRUCrm: a tarn pA^zpoAzd to dzaJt voWi 
matQAAjats^^a^id^^kiZls m -iofi tha aduLt 



tils 



inrERVERSOhiAL COMMUWICATIOWS: tliU tern Sptclallzis In tfany asp(Lcts oi 
this oAea incJtudlng tzcfiniqau, mzthods, p^nciplQ^,\ and pstfahologlcdt 
^actoAS. Thzy also addkoAS pH,otil(ms n^ttating to ZnteA'CaUMAol concerts, 
/uice and 2Xhnic gA.oupsj agz, szx, /loZtgion, and localt. 

AVHWlSTRATm IW AVULT EOUCATlphii d tojam iMk zxpoAXisa In coafue^cng, 
gKowp pKOddSS^ plannly^a and o^anizLng, sta^^ing, budgo^ng, t/uunlng 
and evaluation. \ \ 



Regional Resource Teams (Cont*d,) - ' , 

5. /"AMt TEACf/IA/6 kW LEARNIWG: t/tu tzm It, zqiUppzd to adcUiU^ tht cuizu^ 
0^ plhUo6oplviu , pKoaz66Z6, moJikgcU, and tzahyuqaz6 in aduZt tzadiLng and 

6. RECRUmiEHT AW RETEmON OF STAFF AMD STUDENTS FOR AVULT EDUCATION: a 
*tzm p^zpoAzd^O pnjovA^t htlp ion, pKogKom i^Jltk p/ioblmti in biUZding oK 

' /iziaining a cZLzntt^ oiuz. 

7: MEDIA AMD THE AVULT EDUCATOR: a tzam wkich can dzal voUk thz many p>ioble:tili6 
in thz z^itcXivz iu>z o^ mzdia in adixLt zdaaation, 

L TRAIMWG IW AVULT EDUCATlOM: a tzam i^jkLah oUzU a6t,li>tancz witli pn^odU^OM 
nzzdzd in training adutt tdaciaton^ . • - 

Regional works^'hops were held during 1973 and 1974 to facilitate development 
of the teams as trainers and consultants in these specific areas of expertise. A 
Special workshop was held to increase awareness and skills relating to the process 
of performing assa consultant. Questions of team purpose and structure, individual 
roles within the teams, and possible approaches 
to be used with clients were addressed by each 
team* These preparatory activities were suppor- 
ted by Project staff and PARIS, As time went on, 
some teams developed learning modules to be used 
when they engaged in training activities in the 
field or by other adult educators. who could ob- 
tain the modules through PARIS. Information on 
the RRT^s prepared to. serve as consultants in 
their expertise areas is now available through 
the 'PARIS Site and HUman Resources File.. 

To date, team "members have functioned as 
resource persons in the Region through one-to one 

consultations with individuals, consultations with the entire staff of local programs, 
and state and region-wide workshops. Team members themselves work individually or in 
groups depending on the needs of the cljient(s) they are serving,.^ 

0 

An RRT can be strong because the concept facilitates the blending of the talents 
of different l<:inds of adult educators— younger and more experienced, male and female, 
urban and rural, administrators and teachers-- 
from as many .aj.six states, jnto a cohesive 
group with common or complementary interests^, 
skills, and the goal of working together. (3ee 
page 14 for information on RRT documentary 
module.) 

To sustain these team efforts and enhance 
tneir ability to serve as. trainers and consultants 
of other adult educators in Region VIII, steps 
have been taken to establish a regional training 
association, continuing adult staff development 
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Regional Resource Teams (Cont'd*) 



beyond the scope of Project ACT. At present, membership in the organization will be 
limited to ACT participants, Policy Board members, staff, and consultants, although 
it is intended to broaden this base if initial efforts are successful. The associa- 
tion, has chosen as its title: ADULT STAFF VEmOPllEhfT ASSOCIATION: A COOPERATWE 

TRAWWG mmRK. The chief purpose of the asso- 
ciation, fis stated in the Articles of Incorpora-- . 
tion, is, "to develop and maintain a staff devel- 
opment association which builds upon the compet- 
encies, delivery systems and services developed, 
through Project ACT. • • The purpose will be 
achieved through seminars and meetings, the * 
encouragement and carrying out of research and 
demonstration efforts, and the seeking of funds 
"for the continuation of region-wide competency- 
based staff development activities." The asso- 
ciation will also serve as a forum to promote 
cooperation between adult education agencies and 
* as an advocate for adult educators so thaft staff 
development needs will be addressed. Members must 
donate a minimum of five days per year to the work. of the association without personal 
reimbursement. They are asked to specify the ways they feel they can best contribute, 
,tQ encourage,„pJ;.her..p.e.rsAVis ^ join, and to establish "a mutually supportive relation- 
^ ship with one or more members of the association." The first official meeting of- the 
new association is scheduled to be held in conjunction with the national AEA conven- 
tion in Salt Lake City, October 27, 1975. 




The work presented or reported Ivereia Kvas performed pursuant to a grant with the U.S. 
Office of Education, Department of Health, Education and Welfare. However, the options 
expressed herein do not necessarily reflect the position or policy of the U.S. Office of Edu- 
cation and no official endorsement by the U.S. Office of Education should be inferred. 

Colorado State University does not discriminate on the basis of race, color, religion, national 
origin, or sex. The University complies with the Civil Rights.>ct of 1964, related Executive 
orders 11246 and 11375, and all civil rights laws.of the State of Colorado. Accordingly, equal 
opportunity for employment and admission shall be extended to all persons and the University 
shall promote equal opportunity and treatment through a positive and continuing affirmative 
action progranl. . - " 
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LEARNING MODULES/ 
PROJECT DOCUMENTARIES 




The production of self-contained learning module^ 
was one vehicle for Obtaining the major Project objec- 
tive of evolving an on-going, self-sustaining system 
of staff development in Region VIII • The modules are 
flexible learning devices developed for meaningful use 
by either individuals or aroups in a wide variety of 
situations. Each modulq^(through use of media— e*g,, ' 
slide/tape, videotape, ^film, overhead transparency) 
presents one main coj)Cept at an entrance level of know- 
ledge. Exercises ,and; bibliographic materials are 
included to facilitate further study. ACT documentary 
modules were also developed to explain nontraditional 
approaches to staff development which evolved through 
the Project. 

Six learning modules were developed by members of Project ACT Regional Resource 
Teams in cooperation with Project staff. (Individuals or teams are listed below with 
respective modules). Each leafrning module Is designed to focus on a single learning 
concept. These LEARNING MODULES include: . ^ / . 

I) ''VBELOVIHG A G{MIUWIT/-WIt?E KSS^Smm''\comtnmUy-\}ildt VKOQKm- ^ 

^ cUd aduXX tducatou and othojl comayUXy mewifaeM fiioLnning and con- 
duct^no/a need6 a^i>(i6mtnt. It p/Le<seRt6 mpoKtant: dovt^AdzMtioYU^ 
icce^'^ a QtnQAoJi ducJtLption oi tht ^ttp6 X^nvotvo^d'^in a^^u^J^ng 
inity nddd^ . • - . 

El/ELOPIWG A VHllOSOVW FOR COMMUWITZ-WIPE PROGRAMMING" [QommnJUty-Udo. 
VKoQnarmlng Ttm] aj> a vUdtotapt pn^tttntcution noLtii piUyito^d rncU^AuCU 
doxiting tuct/i {a) qa(i6tlon6 to cgn6ldeA, and [b] ,thz mtoontance, dovoJi- 
oping a gKoap pklto6opky. A ^XjinuZattd tommnity domoAZ rm^oXing 6qavq^ 
an o^xamplt^ * ' ^ . 

"AW immmiOH to values CLARIFICATIOW" llix^e/ipmona^ Cg^.nmyUcjatioyu 
To^dm) l6 a ^Zidz/tapo, p^n^o^ntation i^xUh phlYvttd mUoJujotli designed to 
p^ovAxiz an IvtpwdiXdtoKy oi tht vaZau clanJ^ilcjjUUon p^ocu^ and 
^ Implications . , 

"ATTRIBUTES OF A SUCCESSm TEACHER OF APtlLTS" [AduU Tzachlng cihd 
Ua^yiLnq To^am] woi devttaptd ai. a stidt/tapt pn.eSQ,nt(vUon (lOith ptintzd 
^^appontivd tfjottnAjOJU to givz tn'iomcUiqn both on tkt ^po^cMU nttd6 o^ 
adult tojoAnoM and on atbubixtz6 o^' a tzaokQA on. lacitCtxton, ijoktch a/it 
moit faenetJXC/Ccit^w/ten wonlUng ijoltk adults. 




3) 



4) 



Learning Modules/Project documentaries (Cont*dJ { 

5) "CLASSmcmOMS OF THE AVULT LEARWER" [IndivldmUzzd AppKoadho^ to 

Jmt^aation Team) .a a ^tidz/tapz pKz^oMtation de^cAA^bing QoaZ-oKlzntzd, 
actlv4J:if-ohZzyitzd, and IzoAnlnQ-onlzntzd adiitt lz(VinQA6"£iQAA 
^^imildnltjit^ and di^{^£AznaQ^. 

6) Thz "ESL TRAIWIWG MOPULE" {SlMzy K^Ac/ieA, IndlvidaaUzzd App^oachzd to 
lYUitnuztion Team) dz6lgmd to a^^Aj>t tzaakoM o{^ EngtUh a Second 
Languagz inputting pKognm goaU and objzctlvd^ and in mdoMtanding 
thz ckiti oipec^t^ languagz IzoKning. 

In addition to the learning modules, five Project documentaries were developed 
by the Project staff'to explain nontraditional approaches to adult staff development 
which were formulated and utilized by the Project. These DOCUMENTARIES include: 

7) "Tf/IS IS PROJECT ACT," a ^Udz/tapz pKz^m^ , 

, . ^ ' * ^ ' tatton, zKpZcun^ thz baaftg^ound, puApo6QM, 

^ , and aim6 o^ thz ^ta^^ dzvzlopmznt z^^oHt 

— ' ^ in Rzgton VJIJ. 

^ ' ''^ ^ ^ S) A modulz on 'WULE VEVELOmEUT," a ^Udz/ 

tapz p^Uzntation, aJ> dz^tgnzd to 6koiO thz 
' 6tzp6 tnvolvzd in ptanntng and producing a 
6tnglQ. aonazpt Zaamying modatz. 

9). "WE mmvuALjzEv ]w<jmm m (itp) 

Zi>' a twa-p'a/it \)ldzo1tapz pn^a^zntatton. ' 
Pcutt 1 amt^QA^ thz quz^tion^, "W/ia;t ^ an 
ITP?" and **iahy tnd^vtduxiUzz in adult 
zducjoto/i 6ta^l dzvztopmznt?" ; Pant-2 ^batistt 
on "hou) ^ an ITP dzvzlopzd?" . 

0) "RE6I0WAL -RtSOmc^ TEAMS" l6 a fyoo^poA^ ^Udz/ 
tapz p^z^zntation dz^cAibing thz aonazpt^ 
^ invoZvzd in thz o^tdbtUlmznt and dzploymznt^ 
0^ KZ6ouAaz tzam in Rzgion VJJJ iOK adatt 
^ta{^i dz\)zlopmmt. . 

/). "PARIS'," lolUck i6 avaiZablz in KzzZ-tO'/izzt 
and ca^6zttQ> vidzotapz, a/id 76mm ^ZZn\, dz- 
icAAhu thz- ^uncXioKLng o^ tiiz fKojzzt ACT 
Rc^ou^ce Jn^omiiion Sif6tzm. 



These modules and documentaries provide additional multi-purpose resources for 
improved adult staff development in Region VIIL All are available for use on a loan 
basis to adult educators in Region VIM through PARIS; modules and documentaries can 
be -purchased at cost of reproduction. ' ' 
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You need not speak fluent French or carry 
traveler's checks to get aroQnd in PARIS. The 
Project ACT Resource Information System employs 
computer-based data management techniques to - 
identify, catalogue and make available both 
literary and audio-visual materials, including 
the learning modules described* In this report, 
and information about tra<ining^sites and 
resources for use by adul t 'educators and train- 
ers. PARIS has been des^i^gned to make these 
materials and informatlpn, often difficult to 
obtain locally, more readily available to large 
numbers of people over a wide geographical area. 



: . * To, achieve this objective, PARIS incorpor- 
ated both a central resource center and the 
potential for any number of satellite centers. 
Th^ system is headquartered at the main ACT 
Resource Center at Colorado State University, 
' Fort Collins, Colorado, which itself houses more 
""than 4,000 literary and audio-visual materials. 
Users of the system can request. and receive 
\ thes'e materials by maiK Information about site 
and human resources, regardless of location, js 
. catalogued and can be retrieved through the 
appropriate PARIS file,. With satellite centers, 
'moreover, materials and iriformation found in 
diverse. locations do not have to be -relocated 
to be made available through the system. A 
satellite center may be an existing facility 
or collection of resource materials, or perhaps 
a new facility created especially to be a part 
of PARIS, such as the Denver, Colorado center, 
which houses an additional 1,600 items. 

In general ,*^'the PARIS user can. be more 
effectively served because a host of resources' 
of many types can be catalogued and utilized 
- through a uniform information system. With 
•satellite centers, the user can also discover 
which resources are. closer at hand for him, ' 
/particularly convenient when human or site 
^resources, ,or^ materials which cannot be mailed,- 
are sought • 

PARIS began as a supportive base for the 
'ITP's-^designed to serve Project ACT partici-b 
' .pants in meeting their identified competency 
" needs. It-gs also used by the Regional v 

. Resource Teams and serves a variety of other 
f -adult educators in the six-state area of 
^Region VIII. Colorado State University stu- 
, . "cients, faculty and visitors often go directly 
\ :^ta/^the main center , for materials and assis- . 
• tartce. 
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PARIS (Cont'd-) 

ORGANIZATION AND DISTRIBUTION OF ITEMS, A visitor to the ACT Resource Center 
will find that materials have generally been divided into two major categories: 
1) items of intierest to persons responsible for training (teaching), and 2) items 
of interest to persons receiving training (learning). All items have been selected 
to be used by the educator of adults , and many items are especially appropriate for 

( those responsible for staff development* For the convenience of users, all 

literary, audio-visual an>i human or site resources listed within the system have 
been assigned to 23 interest and sub-interest categories* Information related to 

, , the resources and the use or function bf the system may be found in the PARIS 

^titerary/Audio^Visual Listing^ the PARIS User's Guide, the Sites/Consultant Listing, 
and the color video-tape or film, "PARIS". (See pages ^^ and 17) 

The distribution of materials and information from the main center is controlled 
and maintained by the computer-based data management system mentioned above. 
Through this System, any recognized PARIS user may select and obtain desired infor- 
mation or items from a resource listing. / 

THE SYSTEMi Briefly, the Project ACT Resource Information System provides for: 

1) Supplying users; with resources as ide/(tified Hk, check-out requests by 
Item identification number, author o/ title. '\ ^ '\. 

2) Providing users with lists to verify what-respurcel^ were sent. • ... 

3) / Identifying -overdue items and items returned, ^- ' 

4) Supplying lists'-.Qf resources on specified topics by ^responding to 
resource information request through:; . 

a) a computer print-out^ by item, interest and/or sub-interest category, 

b) print-out by item title * • ^ / ' 

c) print-out by item aut|ibr. 

d) print-out by items by' a^particular author 

5) Adding/deleting items from resource listing. 

6) Informing users of geographical location of items ♦ 

7) Printing address la^ls for p^ickages t6 be sent to participants. 

8) Supplying identification labels for items stored in the center. 

9) Maintaining a "history" file In ^ the data base withn'rtformation on 

^ ^ , frequency of item use. ; - ^ ' . 

FUTURE ROLE. This ever-increasing awareness and interest in the. PARIS resources 
has been noted. The growing number of requests receiyed and honored by the Center 
' . would seem to indicate that adul t^educators in Region VIII believe PARIS might play 
an important role in the future of adult education and staff development. PARIS has 
/ provided valuable learning experiences for ACT participants and other educators within 
the Region. Because of its capability to incorporate satellite centers, the system's 
design offers potential for extension of its serv^ices outside the Rfegion to national 
international levels, 
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FOR YOUR INFORMATION. 



Would you like to borrow or purchase any of the documentaries or 
learning modules listed on pages 13 and -14? Want to find our more about 
X the new trainer organization being furpied^by ACT participants? Think 
you'd be interested in becoming a PARIS user? Interested in copies of 
the PARIS Listings'' Have any other questions you'd like to ask? If so, 
please wri te 

Ms. Annette Lnsley 
or 

Mrs. Virginia B. Ricard 
Project ACT 
Roon 213 Liberal Arts 
Colorado State University 
Fort Collins, Colorado 80523 



Three graduate research studies dnd a technical article are also 
avd liable 

? ^J^^ '^^l^ u_d_i^s 

1, The_p_ej/eJ^pni_enjL^ an_d_ T_^^^ in Adul t Educa_tion , 

by Donalee Brown. ' " ~~ " ' ' ~^ f 

2 • l^ALvjA^:?lt^^A JjA^i^^^^^ >_0'^lPi^.^AcX "^^L^ ^l'^}^ - t rlrk- Ciiambers . 

^' ^//_^-^Ly-^Al^^_..PXA'l JA^JL^ ^'^^JJ^i.^a. Process, by David 

Haggertj. fSel f -di rected learning abil Uy was -54:tHi^4--a^-a--^ - 

research variable. ) 



Article 



"Competency 



Based Individualized Training Programs for Adult Educators 
a' Nontradi tional Approach to Adult Staff Development," by Sheila 
Schroeder and David Haggerty. 



You nay want to examine the* mid-year and annual reports that have been 
submitted to the during 'the three yearr^of the Project's operation. 

The external evaluation reports for the second and third years are also 
available. For more information, contact. 



Paul Del : er 

Director, Division of Adul 
Department of HLW 
Office of Education 
Washington, D. C. 20202 



t Education Programs 



I. 
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loJXvi to Rzadva (Cont'd* 



'in,om page 3) 



. • • \f)hat AJ> youA KOjxcJxon to tliz tlting^!^ you havz ^aad abouX In tfvU 
^zpont? Wkat can you do mMi tlit Iniomatlon p/iuznttd, and /low; can you 
U6Z tkz'^znvldu that oaz avalZabZz ok thz IdzoM tluut havt been (i^6ctU4ed? 

Fon, one ;C/icng, you.nzzd moKz Inioniwution and mutd llkz to look- at 
any oi tkz Kzpont^ on, doaumz}vtaAy rkitvUjaU that /my e. been mzntxonzd, you 
can wnZtz to thz appnop/Uatz contact pz^on Uzz pagz 17]. Vou miglvt wcutt 
to bzcomz a Kzgl£>tz/tzd PARIS u^qa and zn.joy thzMnz^lU 0|( tJiz ACT kz^ouacz 
InionmaJxon ^yUzm. \ SpzUat PARIS liandboolu ta>t thz tUzMAy and* audio- * 
vls>iwZ KQ^ooAcu, and thz ^aXz^ [zxmpZcuiy p/idgKom) and con^nltantt^ that 
luivz ^ZKvzd 0^. KU0UA,cQy!> In P/iojzct ACT tAalning activitiu. Fok th^z^you 
^hoatd contact VAJigtnAJX Zlcand Uzz pagz 17]/ Thz ZzoKyUng moduti^^ dzMCAlb- 
zd In thU KzponJ: and mny otliCA kJjidJt> o{^ adult zducatlon nuoixKczM a/iz 
avoMablz Uzz accompanying b/iochu^z) . 

Bz^tdzA thoAz n^uowtcu, many Pnojzct poJiXLclpayvU , Poticy BooAd 
mzmbzM, 6ta{^^ and con^uLtant^_voho havz been actlyz in R'e^ouAcz Tzam voonk 
cuAAzntly oAz ^omlng a t/ialnlnQ onganlzatlon to ai^Lht aditZt zducaton^ 
by ihojiing tiiz tdza^ and cx^mpztznctzA thzy havz dzvztopzd In tkzJJi om 
wonk and tAalvxlng [izz pagz^ 11 and 12). \^z can't toM you a gnzat doxUi 
about tlvU> '^o/igafiLzatLon yet because tt ^titt l6 In thz {^onmativz ^tagz, 
bat trlt2Ae^t luu been 4>tA0ng and tiiz pnzLiMiLnaAy voo/ik that ha^ been done 
40 ioAjfUU, been pnoductLvz. Wz'll know monz a{^tvi thz ^iA^t o{^{^tcla.t 
mzzting, ^Q.hzduZzd to colncldz with thz national AEA convention Xn SaZt'> 
Lakz City in latz Octobzi. hkanwltHz^, coyitact Annzttz E>t6£e{/ {^ee pagz 17) 
ion. monz dztaiZ^. ^ 

fon ^omz nmdzM, pojdiap^ ^omz oi thz idzo^ .and concepts di^cu6^zd in 
tlvU nzponit may hold tliz gnzatzAt inttnz^t and valuz. Thz idza oi cAzatiyig 
a comput2A'ba6zd nz^buA^z ^y^tzm to cataZoguz and makz availablz many kind6 
0(J nz6ouAcZy!> located in numznou^ pteced miglvt be intAigaing to 6omz. ItiitJi 
6uch a ^y^tzm, much duplication, o^ z^ont and expense can be a^voidzd. 
Othzn^ mght want to puMuz thz notion o^J indivlduatizzd tnaining pnognajn6.: " 
tailoning thz tnaining ' activitiu and nzMoixAczM to mzct tliz compztzvicy 
need6 0(J thz indiviiaal tAoinzz. (See Pagz 17 ioK matdhlaU giving 
additional in^onjnation) . SimitoAly, tliz advantagz o^s cap.itaLizing on thz 
intQAZJ>t6 and abititlzM pnacticing adult zducaton^ wlio mnk in tfiz 
iieZd,, iMtmd 0(5 alicay^ nzlying on tliz o{^tzn cMtly and ^vmztanu anob- 
t^Unablz ^cnvicQ^s 0({ ''zxpzAt6y*' might appeal, to nzad(>AA nzy^po\uiblz ion 
tAalning and nzlatzd conczAn^. In Pnojzct ACT, we havz ^ound that indi- 
duat pc(Atictpant6 and Rz^ouACz -TzoM , whzn pnopzAly tAoinzd in both contziit 
oAzcu and pnocz^^^ ^liiW^, can pzA^onm quttz z^izctivzly a6 ^ con^uttant^ and 
tnaintu toct/i othzA adult zducatoAi>. ^ Tlit6 poAticulaAly iAuz thz 
tzdfn6, bzcau6z thz ^tAzngtlUi o^' one mzmboA o^tzn compzMotz ^on thz weak- 
nz^^QA 0(5 anothzn. . ^ 
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■ LzttdA .to Rzadcu [Cont'd.] 



RE-ACT [On. W/ie^e Vo We Go'¥.H.om HcAe?) 

. T/ie AjnpacJ: tlicut Vnx)jztt ACT /ia6 had On adult zdacatLon and adaZt 
edaaaton. i/iaiyving in Rzgion VTIJ :Q.QAXaxy}ly can nzvoA be compZttoZy 
docmzyitzd and' mzcuuAzd. 'Judging by what /lOi cJUizady happemd, homvvi^ 
'Lt ^zms ^a{^z to ^ay that thz ZzaAyving and gn.oivtk expe/Uencecf by mny ol 
thz p'oAMcipayiU , aouptzd with thz /lUouAcz ty^tom and tMuintng 6tK\;ict6 
that havz been dzvtlopzd,, zvidznaz thz potzy\tiat ion. both dontCnuzd 
gn.owOi and th(i '^muZtiptitn,. zHzcjV^ znvi^ionzd at thz XntzptLon oi thz 
VKOjzct. \ , 

♦ 

In it^ p/iZ6z^it lorn Pkoj zcJ: ACT witt not z)cut bzyond thz Octobzn. 31 , 
1975 zxtzn6ion pzniod dzadtinz. h\any attumpt^ anz bzing madz, hom>Jzn., 
to 4ecu/ie ^^mdiiig ^bo that thz majon, aompoymvU o^ thz PHojzct can tontlnuz 
to pAjOvixlz '^btci^l^ dzvzZopmznt 4cAuxcei and activitiu in tliz Rzglon. Be- 
6idz^ ,thz mo^'Un(>A o/igani^zation,, toAgzly an ziiont o{^ thz pa/iti(upant6 , 
Pn.ojz(it Ataf^i oAz trying to pubticlzz PARIS aj.d thz ITP conazpt to potzn- 
tiat ctitnt^, including loaaZ aduLt zduaation ph^ognam, 6tatz dzpoAtmznt^ 
0(J tdutation, thz Colorado ExtzyUion SzA,viaz and ^zvojikl othzu. i)JfiztliQA 
OK not thz6z ziiont^ ^uaazzdi ^ ^ oaA hopz tiiat thz accomptUlmznt^ o{^ 
Vfiojzat ACT and thz mny new) tilings tiiat havz been attmptzd in tltu . ' 
dzmon^tnation pn.ojzct not only fiavz bznz{^ittzd tho^z who vozAz dJjizttZy 
invoZvzd; but can aJUo bz o{^ ^omt uJ>z to othtu whi) aonf^Kont ^irrUIjOin. 
pn.obtzm6 and-^aonazAn^ . yoa oaz among thz6z, wz hopz tihU /izpont ha^^ 
htlpzd you and tiiat you wiZJL aaazpt oan. invitation to adapt what wz havz 
lzan.nzd and what wz can of^^zA to youJi own ^itiigitlon. ACT NOW! 



Thz P/iOjZct ACT StaU 



